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Abstract
The article is an attempt to (i) develop an ESP curriculum specifically related to medical secretary English, 
(ii) implement in a classroom, and (iii) examine whether it would be helpful for learners. In this regard, employ-
ing a theoretical model of ESP materials’ design, first a need analysis is conducted to decide the contents of a 
syllabus. In view of the syllabus, materials are designed following the instructions given in the model. Lastly, 
the effectiveness of the curriculum is argued based on the ESP learning theories and feedback comments given 
by the course participants. Implications are discussed as regards how the curriculum can be used for a wider 
range of English required in medical offices such as English for nurses, nurse-teacher-training staff, dental as-
sistants and welfare office secretaries.
1. Significance of the study and objectives
We all hear, read and probably take it granted that English is an important language to be taught in Japan 
not only at elementary schools through universities but also at companies and other educational centers for 
children and adults. This is also true that a large number of academic institutions organize programs for study 
abroad ranging from one week to a year. However, an important question is whether English, especially the 
spoken English is important in everyday life for ordinary people in general and students in particular in Japan. 
For instance, at what context spoken or communicative general English is crucial in everyday life in Japan as 
compared with countries such as China, Korea, India, Pakistan, Germany, France, Singapore, and several other 
countries in Africa, Asia and even Europe. The issue will not be expanded here as it’s not the main topic of 
research in this article. My personal understanding is that unfortunately Japanese people have extremely few 
places and occasions to employ English. This is more true for using general English at work places where as al-
most all companies and enterprises have enough bilingual experts who can easily handle the job mainly because 
there is not too much work on a regular basis. Same is the case at universities, schools, and formal and informal 
educational centers. In other words if a majority of employees at work places are unable to communicate in 
English fluently, it doesn’t create any major difficulties at work.
However, the situation is far different at places and occasions where English (both written and spoken) is 
used for Specific Purposes (ESP). This may include English used at companies for export, import, sales, negoti-
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ation, presentation, external written communication; and commercial places such as airport counters, airplanes, 
hotel counters, hospital information counters, doctor offices, dentist offices, travel agencies, foreign remittance 
at banks counters, and many other places where the context is specific. At places and context described above, 
ESP is not necessarily used on a daily basis, but it is used much more frequently than that of general English. 
In other words, in contrast to general English which is likely to be handled by few experts, there is a demand 
for employees to learn English used for specific purposes. In this regard, according to Hutchinson and Waters 
(1995:19) “ESP, then, is an approach to language teaching in which all decisions as to contents and method 
are based on the learners’ reason for learning.” Concerning related research in Japan, Cleminson et al (2008) 
examined both the needs of the students taking the course and the target workplace in order to produce suitable 
materials, and they identified some of the English skills necessary for medical secretaries to work in Japan. It 
is safe to state here that overall the ESP is a need for all employees to master and for students to learn for some 
of the obvious reasons below: ESP dealing with a specific area is simplified and hence may motivate its learn-
ers simply because they view it a real need at work places. Furthermore, vocabulary, expressions and usage are 
limited and easier to learn in the limited classroom hours.
Table 1: English-Speaking Doctor, Dentist (clinic), Midwife and Acupuncturist
Table 1 is taken from the Internet (see Kikuko’s website, 2010). The website informs a list of medical clin-
ics and dental offices where non-Japanese patients can use be assisted by foreign languages including English. 
According to it, there are at least 70 hospitals/clinics/dentists/doctors in Nagoya area. 
These clinics inform their specialties, office hours, and the directions/locations of the clinics. In other words, 
this is an authentic study material for the ESP students. It may not only help learners study the target medical 
information, it also motivates them in that they see their work places right in front of them. It is worth to men-
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tion here that such places in big cities like Tokyo, Yokohama, Osaka, and Kobe will be in much more large 
numbers than in Nagoya. This demand of employing foreign-language-speaking staff especially English, needs 
explanation. Approximately three years ago at the time when the writer started to teach this course there was 
not so much information on the internet. This implies a sudden increase of medical office places that provide 
service in English. There are other important reasons as well for this increase. We all are aware of the increas-
ing number of foreign residents in Japan for the past few years. They include foreigners from Brazil, Peru, 
and other neighboring countries (factory workers); also from China (workers in factories), Pakistan (used car 
related businessmen and dealers), India (IT related workers) and its neighboring countries like Bangladesh, Sri 
Lanka; and many foreigners from African subcontinent. There is always a large group of language teachers – 
where the number has been increasing because of the introduction of English in the 6th grade of elementary 
schools – mostly from English-speaking countries. Foreigners from all these countries have generally been 
living with their families which obviously make the total number of foreign residents even larger. On the other 
hand, many foreign students lately visit Japan for formal and informal education at universities and language 
centers. An example of this is the number of foreign students at Nagoya University of Foreign Studies that 
ranges from 100 through 150 in each semester. Most of the foreigners, good at English, can speak Japanese at 
a survival level, but unable to communicate at specific places such as hospitals and clinics. Therefore, hospitals 
and other medical offices realize the demand and employ English-speaking staff. There is still another reason 
that relates to international marriages in Japan. The marriages where the spouse is a non-Japanese has been 
increasing very rapidly as compared with 20–30 years ago when there were very few international couples in 
Nagoya area. What is common among these international marriages is that almost all the foreign spouses are 
able to communicate in English. Other important languages seem to be Chinese and Spanish. Therefore, many 
hospitals in Table 1 have staff capable to use 3 languages or more, whereas English seems to be the dominant.
Research questions
Based on the information and reasons outlined above, there is an urgent demand of focusing on a curriculum 
of English related to medical offices with special attention to Medical Secretary English.
The general objectives of this article are (1) to look for ways for developing an ESP curriculum related to 
medical secretary English, (2) practically implement it to the classroom and (3) examine whether it would be 
helpful for its learners. The specific research question addressed is the following. Will the ESP curriculum 
for medical secretary English help students? The report will first, briefly discuss the concepts and definitions 
relevant to the topic; next, describe the steps and procedures involved in developing an ESP curriculum for 
Medical Secretarial English; and last, discuss the outcomes of the study.
2. Concepts and definitions
A detailed account of the ESP is provided by Hutchinson and Waters (1995). They discussed the overall 
objectives of the ESP, and that how and why it differs from the General English. They also informed in great 
detail the description of the approaches of an ESP course design, its applications and the role of an ESP teacher. 
This section, however, briefly informs the relevant concepts and definitions, and their details with applications 
in subsequent sections of the article.
The ESP is basically related to developing courses to meet the demands and needs of learners. What is main-
ly involved in the course design is termed as the Need Analysis. Two fundamental concepts of the need analy-
sis are crucial in developing an ESP curriculum. They are termed as Target Needs, and the Learning Needs; 
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whereas the former relates to gathering information about the language being learned in the ESP course; and 
the later focuses on the course itself. The target need analysis requires to know the purpose of learning; the style 
of learning; the content areas; people with whom the language will be employed in the future, their knowledge 
and positions at their work places; and the places where the language is likely to be used. On the other hand, 
the learning need analysis seeks the information such as the reasons of participants to take the course; the style 
of the course in which it could be taught; kinds of teachers, their knowledge and their teaching abilities; kinds 
of learners, their English, social and cultural background; the place of environment (e.g. school or work place) 
where the course will take place; and the length and frequency of the course.
Next important element is to make a decision on the materials design in the light of a theoretical model. In 
this regard, a recommended model comprises four elements. They are Input, Content focus, Language focus, 
and the Task (see Fig 1). Input refers to the text in use depending on the need as has been defined through the 
Need Analysis. In order to accomplish the task, language and contents will be drawn as required.
How does the theoretical model function? The main purpose of the model is to focus on the task, and use 
the required language and content provided in the input in order to finish the task. In doing so, the students are 
likely to use their own knowledge and abilities to perform the task. Additional input may relate to the assistance 
given by the teacher in the form of answering students inquires or making suggestions. In other word, the model 
shows a general framework in which the final task is done.
3. The ESP curriculum for medical secretarial English
The term ‘curriculum’ used here comprises (1) Need Analysis, (2) Syllabus, and (3) Materials Design, and 
(4) Methodology. In view of the model described previously, the methodology further relates to the term ‘proj-
ect’ which is the same as a ‘classroom activity’.
3. 1 Need analysis: Background
The curriculum, required for medical secretary students (year 2) of Nagoya University of Arts and Science 
Junior College, was taught in one semester of 15 lessons each of 90-miute long. There were three groups, each 
of about 10–15 female students. The students’ major was related to Medical Secretary. The course, called as 
Medical Secretary English, was expected them to study the basic English used in medical clinics.
Figure 1: An expanded materials model
Adopted from Hutchinson and Waters (1995: 118)
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3. 2 Need analysis: Target needs
The students needed the language to use at work in medical clinics, nursing homes, and welfare centers in 
Japan particularly in Aichi prefecture and Nagoya city. Specifically their work was related to (i) face-to-face 
encounters with patients, (ii) telephone communication, and occasionally written communication. The students 
were expected to use language both with native and non-native speakers of English who are likely to commu-
nicate with a variety of accents, depending on their countries. Therefore, the key factor for them was to grasp 
what was said rather than to speak out. The language was assumed to be used mainly at information counters 
or front desks. The frequency of the use of the language was unpredictable, but certain to use at the time any 
patient visited the hospital.
3. 3 Need analysis: Learning needs
Basically the course was optional, however, most of the students were encouraged to attend regularly as it 
may help them at the time of job hunting. The students were at a basic level of English proficiency, and have 
studied English for 6 years before entering the 2-year junior college. A majority of the students had also attend-
ed other courses of general spoken English for 2 semesters. In their major study, the students had experience of 
visiting hospitals, but had no experience of as how, when and at what context/situation English can be used at 
work. Students were assumed to be shy, hesitant to initiate, but willing to learn if the class was interesting. The 
course was conducted in a specially designed classroom of enough space for performing various activities. The 
class room also had certain medical equipments to use during activities such as a weighing machine, a height 
measuring machine, a blood pressure equipment, and several charts describing medical terms in Japanese, and 
a visual description of human body parts. 
3. 4 Syllabus
Based on the information above through the ‘need analysis’, the following contents were selected to teach 
during the 15 lessons.
1. Meeting patients and helping them to fill in the Medical History form. The information was extremely 
important to master as almost all the patients in Japan are required to fill that out.
2. Providing certain information to the callers, through telephone communication. They may include opening/
closing time, directions to the clinic, and making appointments.
3. Greeting patients at information counters; interacting for checking personal information of patients; deal-
ing with medical insurance papers; giving medicines with instructions on as how to take them; and handling 
payment procedures.
4. Giving directions outside and within the hospitals; making brief announcements; and giving instructions in 
the doctor’s office such as ‘take off your shirt’, ‘lie down on the table’, ‘open your mouth’.
5. Learning how to pronounce common diseases, commonly used medical terms and fields, and medicines. 
This is the most crucial part of the course syllabus as most of the Japanese students can hardly pronounce 
or initiate to pronounce the unfamiliar words.
6. As was mentioned above the most important skill was not speaking, but to improve listening. Therefore, it 
was decided to have students understand natural speed English and try to initiate in communication since 
their work require them to talk at information counters, an open public place.
7. Students were expected to be taught as a basic step the Survival English Prompts in order to employ with 
patients at the time of communication breakdown. Common examples may include ‘Pardon me?’ ‘Would 
you please say that again / more slowly?’ ‘I’m sorry, I don’t understand. ‘What do you mean?
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8. Using the prompts in (7), students were prepared to respond to natural speed questions ranging from sim-
ple/short to more complicated and longer with authentic vocabulary.
9. The media of the course was decided as English and Japanese partly because the students were at a basic 
level, and partly because they required the bilingual skill to use at the hospitals by communicating with 
the foreign patients on one hand, and on the other hand, providing information to the Japanese staff. Fur-
thermore, students were instructed to use special uniform during the activities, and work in pairs or small 
groups. All efforts have been made to have the students realize that the course is important to understand 
and master its contents.
10. Lastly, the class level was intentionally made a little above the learners’ learning level in order to take place 
the learning in accordance with Krashen (1982) theory, but at the same time amusing in order to get stu-
dents’ willingness to study, as the hospitals in Japan have foreign patients lately, and the number has been 
increasing very rapidly because of an increase of foreign workers and foreign students in Japan.
3. 5 Materials design
3. 5. 1 Input
In view of the ‘Expanded Materials Model 1 (Figure 1), the following section outlines the main projects or 
classroom activities by indicating mainly the role of language focus and/or the content focus. 
The initial attempt was to prescribe an available textbook as has been a common practice especially at Japa-
nese educational institutions. However, a detailed search of a required textbook was discouraging. Most of the 
textbooks were based on lengthy dialogues with much emphasis on general medical terms and vocabulary. 
Besides the cost, there was a risk of discouraging the students who have just begun a new important course. 
Therefore, in selecting the texts based on the Need Analysis (as INPUT, see the model) we employed the fol-
lowing criteria (adapted by Huchinson and Waters, 1995: 121).
• It should be a naturally occurring and authentic piece of communication which is likely to be modified or 
rewrite to use in the classroom actively. Moreover, it is preferable to be used in Japan. 
• It should be suited to learners’ level, needs and interests in that it could help them make their job hunting 
process more motivating.
• It should be generally useful, and practical for classroom activities. One text that matches the above criteria 
is outlined in Materials Sample 1.
3. 5. 2 A Materials design model: Sample material
The expanded model can be used for materials of a length of an activity or project which normally takes 
90 minutes to cover all the stages. Below is a sample project to give a general idea on which all of the materi-
als’ design is based on, and how the model works in practice in one of our classroom materials (See Materials 
Sample 1).
Project: With the use of the expressions (language) in the Materials Sample 1 reply to a patient’s (a new visitor) 




Materials Sample 1: Material design for a real-life telephone simulation project
Starter: With the task contents in mind, students are invited to say words, phrases, and expressions specifically 
in Japanese language. As the students use their native language, it may help them in many ways: They can 
organize a general framework as how to start, carry on, and end a telephone talk; also make them think to use 
polite language at work (using their background of part-time works in real life). It will create context of knowl-
edge for understanding the input. It will also increase their interest in the project, and the required expression 
in English which will further help them understand and remember the target language.
Language: Students repeat what they have done in the starter but this time in English using the language writ-
ten on the above handout and knowing new language with the help of the teacher and classmates. Although 
the students work on the language, they naturally think of its meanings using their background knowledge and 
real-life experience at work.
Content: Students use their knowledge and abilities reviewed or developed in the ‘starter’ to understand the 
meanings of all the language expressions in order to complete the task.
Task: Students are now fully prepared to begin the task. They go back to the input, create a mental plan as how 
to carry on the task, and complete the task using the expressions they have learnt in the previous stages. During 
the activity, students are provided with the additional input by the teacher in the form of required expressions. 
After the completion of the project, students change new partners, and start the same project again by going to 
the input. The final phase of the project will be to have students (individually) who are willing to talk with the 
teacher by imaging the real-life situation as a simulation project by using a real object (mobile), place (counter) 
and in front of audience (classmates).
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3. 5. 3 Methodology
Project 1: Getting familiar with the Survival English Prompts
Through various activities, students master survival English prompts usage through Shadowing, practicing 
alone on a phone, pretending to talk with someone on a phone. The activities are mainly content focus as the 
language is simple.
Project 2: Getting familiar with Natural Speed Listening
Focusing both on language and content, students listen to a question spoken in natural or relaxed speed. They 
are required to respond promptly (if understand) or employ prompts learned in the project 1 to first interact with 
the teacher, understand the content and if like respond to the question. The questions are graded from simple/
short to complicated/long (see Materials Sample 2).
Project 3: Pronouncing unfamiliar medical terms/phrases
Focusing mainly on the language, students individually try to read out/pronounce an unfamiliar medical term 
by breaking the word into its parts. For instance, description (des-crip-tion) or vapor (va-por).
Project 4: Medical Secretary English
Focusing on language and content, students in pairs and small groups work on projects similar to the one given 
above (see Materials Sample 1). Based on the contents in the syllabus various kinds of methodologies are used 
ranging from information gap through role-play or classroom dramas. Once the students go through the lan-
guage and contents written in the ‘input’, they are required to practice with the teacher in natural speed English 
in the way it may occur in the hospitals/clinics. In doing so, the role of the teacher is always a patient.
Materials Sample 2: Material design for Natural Speed Listening project
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4. Effectiveness of the curriculum
The objective of the study was to develop an ESP curriculum with special emphasis to medical secretary 
English. It began with the research question ‘Will the ESP curriculum for medical secretary English help the 
students?’. The question can be answered in affirmative based on the discussion as below in the light of ESP 
theories of learning, and feedback comments from the course participants (see Appendix).
4. 1 A rich learning environment
During the entire course, and the associated materials and activities all efforts have been made to create an 
enjoyable and friendly learning atmosphere in order to attract students’ attention that were confirmed through 
the students’ feedback comments. In this regard, Hutchinson and Waters (1995: 141) also suggested that “[t]he 
most relevant materials, the most academically respectable theories are as nothing compared to the rich learn-
ing environment of an enjoyable experience. This is an aspect of pedagogy that is taken as granted with children 
but is too often forgotten with adults. It doesn’t matter how relevant a lesson may appear to be, if it bores the 
learners it is a bad lesson.”
4. 2 Natural speed listening
According to Krashen, “learners must be affectively positive and receptive in order for “natural” acquisi-
tional process to function” (Krashen 1982 cited in Chaudron 1993: 134).
The project/activity of responding to natural speed questions help students in several different ways. First, it 
provides them an opportunity to interact with teacher with complete freedom in that two speakers interact out-
side classrooms. Second, it gives them a chance to learn how, when and what to ask at the time of difficulties in 
communication. For, instance, if a natural speed question is asked, students find themselves in a situation to use 
the survival English prompts in a way they feel beneficial to them. Even if students are unable to respond to the 
questions, they at least learn how to manage interaction in a foreign language by employing some pre-decided 
expressions. Third, since all the questions are referential type-the answers unknown to teacher (Holland and 
Shortall 1997: 65; Richards and Lockhart 1996, Brown 1994: 166), students not only learn how to answer but 
they also learn how to negotiate meaning. The concept of negotiation or modification of meaning between in-
terlocutors (Chaudron 1993: 130–131) or modified interaction, are comprehension check, clarification request, 
and confirmation check. The concept refers to those instances in an interaction in which the speaker and listener 
work together to determine that they are talking about the same thing: in other words, when the speaker carries 
out comprehension checks (‘Know what I mean?’) to determine whether he/she has been correctly understood, 
and when the listener requests clarification (‘What do you mean, she’s silly?’) or confirms that he/she has 
correctly understood (‘You stopped because you didn’t learn anything?’) (Nunan 1989: 45). The referential 
questions was assumed as promoting greater learner productivity (Chaudron 1993: 127) and involving efforts 
of both teacher and the learners (Thornbury 1996: 279–280); and it has been reported (Brock 1986 cited in 
Chaudron 1993: 173; Nunan 1991: 194) that learners responded to this type with significantly longer and more 
complex utterances. Furthermore, the referential questions could be associated with that of modified interac-
tion as predicted by White (1997: 47) in terms of confirmation checks and clarification requests, and could be 
regarded as ... “successful classroom second language acquisition ...” (Nunan 1989: 47).
As regards the structure of an EFL classroom lesson, J. Willis (1995) makes a distinction in terms of  inner 
and outer, where outer is reported to provide the framework of the lesson in which the language is used to 
socialize, organize, explain and check. The questions occupying the outer structure can be said to provide 
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 motivation to listen to the real language. The excess of this communicative use of the language (Cullen 1998: 
181) can be seen further in the form of his referential questions.
This is not the case merely with the natural speed questions project, basically in all teacher-student inter-
actions and during all the classroom activities students interact with the teacher using the survival English 
prompts. Examples are the telephone interaction between the student (secretary) and the teacher (patient), and 
answering/acting on the student’s commands in the doctor office such as ‘take off your shirt’, ‘lie down on the 
table’ etc. Moreover, as the students interact with the teacher on one-by-one basis all the students have a chance 
to practice with the teacher as opposed to the interaction with a group and the teacher. There is another element 
associated to the activity related to the speed of interaction. We may all guess that most of the teachers in ESL 
classes in general and in EFL classes with Japanese students in particular ask questions in slow and unnatural 
speed partially with the fear that students won’t understand if they are asked in natural speed and partly because 
of the phenomenon of speech modification. It includes modification of, for instance, rate of speech, wait-time: 
the length the teacher waits after asking the question before calling on a student to answer it, rephrasing the 
question, directing the question to another student (Richards and Lockhart 1996: 188; Thornbury 1996: 283; 
Korst 1997: 280; Chaudron 1993: 128) and pronunciation, where in the latter case one of the aspects involves 
self-repetition. In contrast to the speech modification, all teacher-student interactions are based on non-mod-
ification of the linguistic features unless the students inquire to do so. In other words, the students have been 
prepared through specific training in listening and speaking in order to make them capable to handle interaction 
at work with non-Japanese patients. Furthermore, a special feature of classroom interaction is that they perform 
in front/presence of other students- a situation very similar to the one at work in clinics where a secretary is 
assumed to communicate in front of other Japanese.
Lastly, the materials have been designed in a way that with time they become more challenging for the 
students in the light of Krashen’s (1987) theory of learning. For instance, the natural speed questions have 
been designed from simple through with more complicated structures and vocabulary in terms of knowledge, 
comprehension, application, inference, analysis, synthesis and evaluation (See Brown 1994: 166, and Materi-
als Sample 2). In other activities students use the expressions without looking at the handouts, by adding non-
linguistic features such as emotions, gestures and office manners.
4. 3 Unfamiliar words pronunciation
The most difficult part for any EFL Japanese student would be to make an attempt to pronounce an unfa-
miliar word even with communicable pronunciation. English used in clinics and dental offices and pharmacies 
are full of unfamiliar, longer and complex sound words because of its origin, for example, words drawn from 
Latin or German. How can an ESP learner communicate effectively in a foreign language if she/he is reluctant 
to pronounce authentic words of everyday use, depend on memorization or wait for the teacher to teach the 
correct pronunciation? Based on my own experience of teaching in Japan for about 30 years, Japanese students 
feel extremely challenging to read or pronounce a new word, and they don’t seem to have any special training 
as such. Therefore, in this course students are especially trained to read new words making efforts by them-
selves and ensure with the teacher in an specially organized activity using (A) How do you pronounce (spell 
the word)? or (B) How do you pronounce (pronounce the word the way you know/ try)?. In using (B), students 
were first taught as how a word is divided in short sounds, for instance, emotion can be divided into e-mo-tion, 
but students are free to make their own choices for their convenience such as emo-tion. The project/activity has 
several advantages for the students: First, it teaches them to experiment their existing pronunciation and see 
whether it is correct. Most of the students use the expression (B). This may relate to their motivation and has its 
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foundation in the basic principles of language learning in that ‘students use their existing knowledge (emo-tion) 
to make the new information (emotion) comprehensible. This relates to the second language learning which is 
assumed to be a development process. According to Allwright (1978), learners must be decision makers. Stu-
dents in this activity make decisions. They predict before listening the correct pronunciation (Widdoson 1978). 
It doesn’t take too much time for the students to master how to pronounce unfamiliar words, but it gives them 
much confidence in that they minimize or eliminate their fear or hesitation in reading new words independently. 
The activity also teaches the students to interact with the teacher on one-by-one basis and have them grown a 
habit of not only to interact, but also to initiate. Compare it with the traditional activity both in ESL and EFL 
classes in which a teacher first explains the pronunciation of new words and students just listen or repeat after 
the teacher in whole-class setting which always leave a question in mind ‘Do we know for sure which students 
pronounce correctly, not to mention make attempts to pronounce independently?
4. 4 Course participants feedback
Hutchinson and Waters (1995) commenting concerning the relationship between ESP and motivation in-
forms that students should have an internally generated want rather than an externally imposed need. Moreover, 
students should get satisfaction from actual experience of learning. The curriculum developed in this article 
was implemented in the classroom as suggested by the proponents of the classroom research that ‘claims made 
by Second Language Accusation researches outsides the classroom can be settled only by validating studies 
inside the classroom’ (Nunan 1991: 149, Ellis and Hedge 1993: 9–10, and Ellis 1997: vii–viii). At the end of the 
course, students were invited to provide their free opinions in Japanese about their actual experience of learn-
ing. In the light of the students’ feedback comments (see Appendix) this section will briefly discuss the extent 
to which the students felt satisfied with the entire curriculum.
Surprisingly, none of the 22 students had even a slight dissatisfaction with the course. On the contrary, all 
commented that they had a good learning experience during the course. As an evidence of these positive com-
ments is that almost 98% of the students enrolled in the subsequent course. This indicates that the curriculum 
provided the students a feeling of success and satisfaction and hence sustains motivation as rightly commented 
by Willis (2001). The new students, that are the ones in the subsequent course, were inquired the reason of tak-
ing the course. They responded that the previous course participants had a satisfactory time and that they made 
recommendations for the course. The second positive comment by a majority was that the learning materials, 
methodology were practical, enjoyable, and attractive. Students also wrote that previously they disliked English 
but after taking this course their interests towards learning English grew up. Some students commented that the 
course helped them in learning how to pronounce unfamiliar words, and techniques of interacting in English. 
To sum up, what attracted students the most in the course was the teaching materials and methodologies. Most 
of the students seemed to have a negative experience of learning through a textbook. Since the current course 
did not prescribe a textbook, we have developed our own materials instead which could be the main reason of 
attracting them and the ones participated subsequently.
 To this end, in all the projects theoretically how do the students learn? It can be argued that in the curricu-
lum, implemented in a classroom, a student works on three operations and in the order of comparing, noticing, 
and integrating. For instance, in the ‘unfamiliar words’ pronunciation’ project a student compares his/her own 
pronunciation with the one from the teacher and hence notices a gap or realizes a weakness to overcome it 
next time by his own efforts. The process continues and integrates his/her attempts. In this regard, Ellis (1997: 
119–123, 162), emphasizing the significance of input (also see Ellis and Hedge 1993: 8), states that the acquisi-
tion may be facilitated by teaching explicit knowledge through Conscious Raising (CR) tasks assisted by the 
70
operations of noticing and comparing, which are considered necessary for acquisition to take place, and that 
the input can become implicit knowledge when the operation of integrating is added. Moreover, Willis (2001: 
11) as regards ‘speaking’ informs that in order for anyone to learn a language with reasonable efficiency, three 
essential conditions must be met: Exposure to a rich but understandable input and real spoken language in use. 
Use of this language to do things and motivation to listen and to speak out. In the project of ‘natural speed 
listening’, students are exposed to a rich input of real spoken language (e.g. real-life authentic questions whose 
answers are unknown to the teacher – i.e. referential questions) to do things (i.e. respond to the questions in 
the way they feel comfortable), and motivation (e.g. to listen carefully and speak out). The students use their 
present knowledge and abilities to comprehend the input (i.e. questions). In the same way as above the students 
learn in the projects outlined in the previous section: For instance, in practicing ‘survival English prompts’ they 
first say an expression which is then repeated by the teacher. In all the projects of ‘medical secretary English’, 
students learn in the way as above when they practice with the teacher individually in front of classmates.
4. 5 Implications for medical offices English
The curriculum reported in this study was developed keeping in mind the language and content needs in the 
area of medical secretarial English studies. Strictly speaking, every ESP curriculum should be developed sepa-
rately since the context, need, place and learners are specific. However, the curriculum reported in this study is 
flexible and can be employed with minor modification for English used for nurses, nurse-teacher-training staff, 
dental assistants, and welfare center workers. 
Although the nature in all the above contexts are specific, they don’t seems to be unique in that they are not 
disconnected. In other words they have many common factors simply because they all deal with the same major 
field of medical sciences of everyday life. For instance, most of the routine work in medical offices have the 
same communicative functions: face-to-face encounters, telephone communication, medical insurance deal-
ing, medicine instructions, and payment procedures. Furthermore, filling in the medical history forms have 
similarities. They all require some kinds of information but with different unique contents. Assuming this is the 
case, then all parts of the curriculum especially methodology, syllabus, and materials can be used with a minor 
modification; and other projects such as natural speed listening and associated survival English prompts can 
be used in the present forms. Nevertheless, what differs mainly is the specific medical terms and vocabulary. 
For related information in this regard see Niki et al. (2006), Onjou et al. (2007), Fujieda et al. (2005). Further-
more, for advanced information relating to Career and Schools for Medical Secretaries, consult the BrainTrack 
(2010). The contents, on this website, as an authentic and real-life material, can be helpful as a guideline for 
developing advance courses for a wide range of medical clinics English such as English for Medical Assistant, 
Medical Office Secretary, Medical Receptionist, and Patient Coordinator.
5. Conclusion
The article is an attempt to (i) develop an ESP curriculum specifically related to medical secretary English, 
(ii) implement to a classroom, and (iii) examine whether it would be helpful for learners. In this regard, employ-
ing a theoretical model of ESP materials’ design, first a need analysis is conducted to decide the contents of a 
syllabus. In view of the syllabus, materials are designed following the instructions given in the model. Lastly, 
the effectiveness of the curriculum is argued based on the ESP learning theories and feedback comments given 
by the course participants. Implications are discussed as regards how the curriculum can be used for a wider 
range of English required in medical offices such as English for nurses, nurse-teacher-training staff, dental as-
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sistants and welfare office secretaries. 
The learners may work productively if they feel that the learning material is (i) attractive in that it surprises 
the learner (Ellis 1997: 120), (ii) authentic in the form of ‘simplified’ text as suggested by Widdowson (cited in 
Jones 1994: 294), and (iii) processed in a game-like situation (Ellis 1997: 162), (iv) within groups (ibid: 109; 
and O’Sullivan 1994: 91). The curriculum reported in this study manifests all the above elements in the light of 
ESP learning theories and students’ feedback comments.
According to Drobnic (cited in Hutchinson and Waters 1995: 59) concerning the need analysis, one should 
keep in mind that it is not once-for-all activity. It is a continuing process where the final results are checked and 
re-assessed. Therefore, further research in this area can be to re-perform the need analysis especially through 
formal or informal consultations with medical clinics staff, learners and department of the college which assists 
students to find jobs; and redesign the curriculum phases (e.g. syllabus) if necessary.
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メディカル秘書英語：学生の声






















◦	 C 6 :	中学や高校のような英語の授業とは違い、ゲーム感覚で楽しく、英語ができなくても全
然心配ないです。あっという間に時間が過ぎていくし、自分の為にもなるのでおすすめの授業
です。








◦	 C 9 :	私は英語が本当に苦手で嫌いでした。でも、ファルク先生の授業を受けて英語が好きに
なりました。
	 ファルク先生は今までの英語の先生とは違って、わかりやすいし、自分ができないところをで
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きるようになるまで教えてくれるので、とてもやる気が出ます。
	 英語が苦手な人でも、ぜひ受けてみるといいと思います。
◦	 C10:	英語の授業だからといって、構えなくていいです。
	 ファルク先生の授業は本当に楽しく英語が身につきます。「覚えよう」「書こう」とはせずに、
自然と英語が頭に入っていきます。
	 少人数でやるので、みんなとも仲良くやれます。
◦	 C11:	ファルク先生はすごく優しくてとても良い先生で、授業も生徒たちのことをいつも考え
て進めてくれるので、とても楽しかった。
◦	 C12:	この授業は真面目に参加すれば確実に英語力が上がるし、すごく楽しい授業です。
	 私は以前、英語があまり得意ではなかったけど、自信がついたと思います。
◦	 C13:	実際に何度も何度も話して覚えていくので、身につきやすいし、わからないことは聞け
ばわかりやすく教えてくれるので、すごく理解できます。
	 習う英語は、実際に使えるものばかりです。
◦	 C14:	少人数だったのでとてもわかりやすい授業だったし、先生もフレンドリーなので、わか
らないとことは聞きやすいし、楽しい雰囲気でよかったです。
◦	 C15:	英文を覚えるなどの難しいことはしないので、英語があまり得意じゃなくても、苦にな
らない授業だと思った。
	 実際に、今後使えそうな会話文をたくさん教えてもらえてためになった。
	 授業内容も興味を惹くようなものばかりで楽しかった。
◦	 C16:	英語の授業は、教科書を見ていると眠たくなるし、発音も苦手だから嫌いだけど、ファ
ルク先生の英語はとても楽しかったです。
	 話ながら英語を学ぶということがわかりやすかったです。
◦	 C17:	授業をやっていくうちに、だんだん自分から英語を話せるようになりました。
	 あまり授業という感じがしなくて、楽しかったです。
◦	 C18:	ファルク先生が楽しく英語を教えてくれるので、英語が嫌いな人でもおすすめ！
	 ファルク先生はとても愉快で、おもしろいです。
◦	 C19:	メディカル秘書を目指している人なら、受けるべきだと思う。
	 今までの英語の授業とは全然違って、発音しやすいし、おもしろい授業です。
◦	 C20:	最初は、英語の授業だから覚えないといけないと思っていたけど、毎回繰り返ししゃべっ
ているから勝手に英語が覚えられて楽しかった。
	 ゲーム感覚で覚えられるから苦手な人でも楽しめると思うし、病院に就職してから絶対に使え
る英語だから、病院に就職を考えている人はとった方がいい科目だと思います。
◦	 C21:	英語の授業とは思えないくらい楽しかった。英語を学んでいるつもりじゃないのに、自
然に英語を身につけることができる授業だと思う。
	 どんな好きな科目よりも好きになれるかも…!?　ファルク先生が素敵。
	 普通の授業みたいに教科書を使わなかった。ファルク先生の授業は時間が経つのが早く感じま
す。
◦	 C22:	最初は、何をしゃべっているのか全くわかりませんでしたが、日に日にわかるようなっ
てきたのがうれしかったです。
	 時には間違って理解してしまったけど、間違えることによって、より理解しようと努力するの
で、逆に間違った方がいいということも解りました。ありがとうございました。
